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How to Use
This Book

T his book leaves the decisions to you. There is no part of the book that is a canned

program of specific procedures you must implement. Instead, it is more of a toolshed

filled with classroom-tested tools and techniques that are made available to you. Consider

working through the book with a colleague or even with your entire staff. Note that the

DVD that comes with the book includes Peer Study worksheets for each chapter (see the 3

Downloadable Forms and Checklists folder on the DVD). These guides will facilitate sharing

of best practice ideas between you and your colleagues. As you work through the book, read

each task and think about whether your current classroom management plan addresses the

issues it covers. Then determine whether implementing some or all of the suggestions within

the task would have a positive benefit on behavior and motivation for your students.

The best way to use this book will vary depending on when you choose to implement

it. The early chapters are more for preplanning—that is, determining your teaching plan in

advance of the school year. All the tasks in this book can be implemented in any classroom

at any time, but coming in fully prepared and with a concrete plan is obviously the ideal

situation. Because ideal situations are so rare, this book also describes ways to implement

your new skills at any time of the year, or even gradually throughout the year.

• Beginning in the spring or summer. Ideally, you will have plenty of time to work

through chapters 1 through 8 in sequence before the school year begins. By working through

each task and deciding which steps to implement and how, you will build the components

of your management plan. Chapter 6 in particular will help you pull all these details together

for the first day of school. As the school year approaches, review chapter 9 to completely

prepare yourself to take full advantage of the tools offered in this book.

• In some cases, teachers receive a copy of this book as part of teacher induction to a

new district. If that is the case and you have only a little time before the students arrive, you

can cover the most vital information first: chapter 4 on your classroom management plan,

chapter 5 on teaching expectations, and chapter 8 on student motivation. Skim the other

chapters to determine other information that might be immediately useful.

• Beginning in the fall. The best time to have an impact on student behavior is on the

first day of school. Short of that, the first day of second semester is a good time to make

some changes if they are needed. Quickly skim through chapters 1 through 6 to identify any

suggestions that you think might be of immediate benefit to your classes; then work through

the chapters again in more detail, preparing for the next semester. As you have time, work

through chapters 6 through 9. During the next summer, work more thoroughly through

chapters 1 through 8 to revise your plan and fully prepare for the first day of school.

ix



Sprick f05.tex V2 - 05/29/2013 8:03pm Page x

x How to Use This Book

• Beginning in winter. Use the Contents to identify tasks and suggestions that might

help address specific problems. Then in late spring, follow the suggestions in the previous

section regarding how to prepare for the new school year.

Consult the appendixes as needed to focus on specific topics such as the research behind

this book (appendix A), considerations when working with students from different cultural

backgrounds (appendix C), and an introduction to the icons available on the DVD for your

use in teaching and displaying your classroom expectations (appendix F). First-year teachers

should review appendix D. Administrators may wish to review appendix B on schoolwide

implementation of Discipline in the Secondary Classroom and appendix E on mapping the

contents of this book to the teaching framework outlined in Charlotte Danielson’s Enhancing

Professional Practice: A Framework for Teaching.

No matter when you start using Discipline in the Secondary Classroom, keep the DVD

handy because it contains blank reproducibles of all the forms shown in the book. You

can print the PDFs as needed as you work through the book or fill them out on your

computer. The DVD also contains short videos in which I discuss the importance of clearly

communicating your classroom expectations and structuring your classroom for student

success.

Motivating students is part art and part science. So, too, is classroom management. And

both are lifelong learning tasks. When you use the research-based techniques set out in this

book, you will reach and teach students who would otherwise be doomed to school failure

and a life without much promise of a successful education. Never doubt that you can be the

defining difference in a child’s life.

Randall S. Sprick
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Foreword

A bout eleven years ago, I was part of a project designed to improve the academic

outcomes for struggling adolescent learners in some inner-city high schools. Great

planning went into the selection of the instructional programs for improving their reading

and math performance. We instituted a carefully orchestrated professional development

effort to make certain that each of the teachers involved was well prepared to teach the

targeted interventions. As the program was launched, we were confident that things were

going to go well because of our careful planning and attention to the necessary details.

How wrong we were!

Although some successes in student outcomes were seen, they fell far short of our

expectations. Puzzled, we visited with teachers and observed what was happening in many

of the classrooms. It soon became clear that many of the classes were out of control:

large numbers of students were tardy for class, student behavior during classes was often

inappropriate, and the amount of time spent teaching the targeted interventions was limited.

In short, when instruction did take place, it didn’t reach all of the students and was often

compromised because of the poor work environment; teachers were frequently interrupting

their lesson to regain control of their class.

In light of the problems that we were facing, I called Randy Sprick to see if he

would be willing to problem-solve with us. I knew Randy and had carefully followed

his work for over two decades. Over the years, I have talked to countless teachers and

administrators throughout North America who have implemented his student motivation

and classroom management programs, programs grounded in proactive, positive, and

instructional principles. Randy agreed to analyze what was happening in our schools.

As a result of that conversation and the programs described in this book that our team

subsequently implemented, we experienced a dramatic change in how business was done

in those schools. We witnessed firsthand the dramatic effects these methods can have in

transforming secondary schools that were once places of chaos and disengaged students to

settings of order and safety, where interactions among students and teachers are respectful

and students are eagerly and productively involved in the learning process.

Discipline in the Secondary Classroom: A Positive Approach to Behavior Management

addresses one of the most pressing needs that secondary teachers face in today’s schools:

how to effectively motivate and manage adolescent learners so their classrooms can be

stimulating, engaging learning environments.

I am convinced that secondary teachers will find this book to be one of the most valuable

resources in their teaching toolbox for the following reasons:

• It is grounded in an extensive research base.

• It is hands-on, providing clear, step-by-step instructions for how to implement each

procedure.
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• It supplies specific examples from actual classroom situations to illustrate each

procedure.

• It is principle based.

• It is comprehensive in scope, including all of the necessary components (and

accompanying forms and support mechanisms) to be a self-contained management

and motivation system.

• It spells out clearly how to introduce and implement the program throughout the

school year.

• It is carefully coordinated with a companion volume designed for elementary students:

CHAMPS: A Proactive and Positive Approach to Classroom Management, Second

Edition (Sprick, 2009), thus enabling school districts to implement a systematic

approach to student motivation and classroom management across the entire K–12

grade continuum.

This book is the extraordinary resource that it is because of its author, Randy Sprick.

Randy has had extensive experience as a teacher, program developer, researcher, writer,

and staff developer. One of the most sought-after teachers in the country, he has a deep

understanding of the complexities of secondary schools, the needs of adolescents and

teachers, and the dynamic that exists among them. The program outlined in this book has

been successfully adopted by hundreds of schools throughout North America. I consider

Randy Sprick to be one of the brightest and most insightful educators of our time. His

mission has been to improve the quality of environments in schools and enable teachers and

students alike to thrive. I believe that he has been extraordinarily successful in that quest.

Achieving successful academic outcomes for students is certainly important, but their

overall growth, development, and well-being involve much more than academic success.

While teachers understand this, they now find themselves in an educational dynamic

that does not encourage (and in some cases does not even permit) an emphasis on the

nonacademic dimensions of schooling. This book underscores the fact that understanding

and addressing factors beyond academics is not only important, it is essential.

Since the passage of the No Child Left Behind Act, schools have focused almost

entirely on increasing the academic performance of students. This book provides one of the

foundational cornerstones for enabling teachers to be successful in the academic instruction

that they provide. It will empower secondary teachers to create the kind of environment and

culture in their classroom that will ultimately promote optimal academic outcomes.

This readable book is written with passion, vivid examples, and countless practical

suggestions that can be readily implemented. In my more than thirty-five years as an

educator, I have relied on the insights and work of many talented educators. This book will

add greatly to my abilities as an educator in secondary schools, and it will be a resource I

turn to frequently.

Donald D. Deshler

Director, University of Kansas Center

for Research on Learning
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T his is the third edition of Discipline in the Secondary Classroom. The first edition of

this book was published in 1985. Since that time, research continues to confirm that

the proactive, positive, and instructional approaches it advocates are far more effective in

managing and motivating students than traditional, authoritarian, and punitive approaches.

Teacher effectiveness literature has identified that teachers who are highly successful have

classroom management plans that

• Include high expectations for student success

• Build positive relationships with students

• Create consistent, predictable classroom routines

• Teach students how to behave successfully

• Provide frequent positive feedback

• Correct misbehavior in a calm, consistent, logical manner

This book translates those broad ideas into specific actions you can take to improve your

ability to maintain an orderly and respectful classroom in which students are focused and

engaged in meaningful instructional activities.

What’s new in this edition? The content has been reorganized to align more closely

with the second edition of CHAMPS: A Proactive and Positive Approach to Classroom

Management, my book for elementary and middle schools. Five parts guide the reader

logically and sequentially through the STOIC model (STOIC is explained in more detail in

the Introduction and at the beginning of each part):

Structure and organize your classroom.

Teach behavioral expectations.

Observe and monitor students.

Interact positively.

Correct misbehavior fluently.

More information has been added about effectively initiating and maintaining family

contacts, using disciplinary referrals, adjusting your management plan for an individual

student, and building positive relationships with individual students. New appendixes cover

the following topics:

• Professionalism for first-year teachers

• Schoolwide implementation of Discipline in the Secondary Classroom

• The research behind the strategies and techniques in the book
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• Working with students who come from cultures different from yours

• Aligning the contents of Discipline in the Secondary Classroom with Domain 2 of

the teaching framework outlined in Charlotte Danielson’s Enhancing Professional

Practice: A Framework for Teaching

• A guide to three sets of icons provided on the DVD for use in teaching classroom

expectations

• Bonus article on DVD only: Why punitive consequences are not as effective as a

positive approach to classroom management

In implementation projects throughout the country, my colleagues and I have learned

that when clear expectations are directly taught to students, the vast majority of students

will strive to be cooperative and do their best to meet those expectations. By implementing

the procedures in this book, you will spend less time dealing with disruption and resistance

and more time teaching.

Discipline in the Secondary Classroom is part of the Safe & Civil Schools Positive

Behavioral Interventions and Supports Model listed in the National Registry of

Evidence-based Programs and Practices (NREPP) after review by the Substance Abuse

and Mental Health Services Administration (SAMHSA).

Inclusion in NREPP means that independent reviewers found that the philosophy

and procedures behind Discipline in the Secondary Classroom, CHAMPS, and other

Safe & Civil Schools books and DVDs have been proven thoroughly researched, that

the research is of high quality, and that the outcomes achieved include:

• Higher levels of academic achievement

• Reductions in school suspensions

• Fewer classroom disruptions

• Increases in teacher professional self-efficacy

• Improvement in school discipline procedures

For more information, visit www.nrepp.samhsa.gov.

http://www.nrepp.samhsa.gov
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