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Global needs meet an engaged community

There are increased interconnections in the world at large—from international business
and education opportunities to domestic and international crises. There is open conflict in
Syria, Burma, Somalia, and Colombia, and dormant conflicts, quiet but never quite resolved,
in Palestine, Cyprus, Northern Ireland, and many other places. Recent natural disasters of
cataclysmic proportions have struck Indonesia (2004), Japan (2011), and Haiti (2012), each
demanding forces of collaborating international and domestic workers. Governments work
across cultures and across nations (concepts we will treat separately in this book) to fight
against the international flow of the drug trade, human trafficking, and other issues. And,
at the same time, we have seen great changes within and across societies, from the “Arab
Spring” and the overthrow of several totalitarian governments to the renewed debate over
same-sex marriage in the United States in 2013.

Grand-scale problems require complex solutions; and these solutions require the syn-
ergy of efforts of people with different cultural perspectives. But even if we do not see the
connection of global issues to our own lives or ever travel abroad, culture touches our lives.
We live in a multicultural, global economy, where, to survive, most large businesses employ,
buy, and sell across cultural and national lines. Many of us, regardless of our country of resi-
dence, have doctors, teachers, bosses, students, or employees from “cultures” besides our
own. With new and interactive media, we might play online games, chat, or develop friend-
ships or romances with people in other lands without leaving our own borders. Besides this,
we each live within and are influenced and sometimes constrained by our own cultures. The
more we know about our own culture, the more effective we will be where we live, the more
we can engage in issues and problems within our own community (which have cultural
elements), and the more we will see the strengths and limits of our own culture. As we see
these strengths and limits, we will have more likelihood of being able to make choices and
change those cultures.

Whether we are discussing world-level crises or community issues, there is a bright spot
as we talk about social issues, and that is the rise of involvement of citizens in the public
sphere—at least in some ways. Russell Dalton (2009) reports statistics showing that while
the younger generation (Gen Y) has a decreased sense of citizen “duty” in terms of things
such as following the law without thought, or voting, they have an increased sense of citizen
“engagement’, which includes seeking to understand opinions of others, “direct action, and
elite-challenging activities” (p. 32). Engagement and duty are both impacted by things such
as level of education, racial background, and religiosity. Increasingly, companies are encour-
aging their employees to participate in the community, and universities are promoting civic
and political engagement.
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There seems to be a fresh wind in the air as students in secondary schools, colleges, and
universities seek to give back to the community. After a post-2005 decline, voluntarism
increased to a high-point in 2011 (“Volunteering and Civic Life,” 2012; Volunteering/
Community Service, 2010), and service learning opportunities at universities abound.
Some have said that one of the characteristics of the up-and-coming generation is a sense of
social responsibility, though one study suggests that the Millennial Generation “may not be
the caring, socially conscious environmentalists some have portrayed them to be” (Chau,
2012). Instead, they might be focusing more on “money, image, and fame”. Statistics suggest
that, at least in terms of volunteering, 16-18 year olds and those aged 25 and older histori-
cally volunteer more than the 18-25 set (Volunteering/ Community Service, 2010). Students
(especially in Western cultures like the United States, where “pragmatism” or “practicality”
is a core value) have always wanted to study “what works”—what leads to better message
production and consumption, better workplace practices, better relationships. But many
students today often also seek ideas to help them engage better with the community. And
knowledge of culture is central to such engagement.

Why another intercultural text?
(Features of this book)

The need for solutions for community, as well as the growing interest in community engage-
ment, is a driving force for the present book. We have three main goals in writing this text.
First, we want to provide responsible knowledge of things cultural. Many introductory
textbooks present simple explanations of things for the student new to cultural issues. We
believe students are capable of deep thought, so, where possible, we introduce basic ideas,
but then challenge students to critical thought about those ideas. Our second goal is for
readers to be able to take something practical from the text for their own workplaces, rela-
tionships, and schooling, the traditional focus of intercultural studies. But the third goal is
to bring an imagination of possibilities for community engagement—civic or political. We
want to encourage readers, and ourselves as authors, to find ways to make the knowledge
practical for making people’s lives better, to address social issues, to meet the personal needs
of people in our lives and in our classrooms. With this in mind, this book has several
distinctive features:

> The authors write for introductory readers, with clear definition of terms, but use
original frameworks and introduce theories in a way that does not condescend to the
reader.

> We treat culture complexly. While we sometimes discuss national cultures, through
most of the book we see cultures as distinct from national boundaries. Some cultures
cross national boundaries, and a single city might have people of many different cul-
tures within it. There are regional, urban-rural, or other cultural differences within
nations; even organizations have cultures.

—> We construct a vision of culture that uses examples from around the world as much
as possible, seeking to remove some of our own U.S.-centric bias as authors, and we
use examples that relate to a variety of types of diversity, including age, sex, race,
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religion, and sexual orientation. While these, in and of themselves, do not constitute
cultures, they often contain cultural elements, and there are cultural constructions of
how a society treats different groups that deserve our attention as engaged citizens.

> As authors with diverse backgrounds—rhetoric, media and African American studies,
organizational communication, and intercultural/interpersonal communication—
we (re)introduce notions to the study of intercultural communication not present
in many books, including large sections on intercultural ethics and chapters on media,
rhetoric, and globalization.

> Throughout the book, we promote civic engagement with cues toward individual
intercultural effectiveness and giving back to the community in socially relevant
ways; we do this throughout the chapters and with discussion questions and engage-
ment activities at the end of each chapter.

> We weave pedagogy throughout the text with student-centered examples, thought
(or “text”) boxes, applications, critical thinking questions, a glossary of key terms, and
online resources for students and instructors. These online resources include sample
syllabi, test questions, glossary terms, power points, and class exercise options.

Focus and direction of this book

With these goals in mind, our text begins with a discussion of the foundations of intercul-
tural communication. In chapter 1, we introduce several reasons why it is important to
study intercultural communication, with updated situations and examples of world and
community diversity. In chapter 2, we introduce our central concepts of political and civic
engagement and discuss the importance and nature of ethical intercultural communication
and cultural research. We then turn to different ways to define culture (chapter 3).

The second portion of the book focuses on elements that inform the intercultural com-
munication process, starting with the foundation upon which all communication rests—
values, beliefs, and world view (chapter 4). We consider the view we have of ourselves as
that relates to the groups to which we belong—identity (chapter 5)—and then look at our
attitudes towards those of other identities (chapter 6).

In the third part of our book, we look at the exchange of messages through different
channels. We begin with verbal communication—that is, face-to-face communication as it
relates to the use of words in interaction (chapter 7). We next consider the various channels
of face-to-face communication that do not use words—nonverbal communication (chapter
8). This includes discussion of things such as space, time, touch, eye contact, and gesture.
We examine messages given by speakers or in texts to persuade—rhetoric (chapter 9).
Finally, we look at aspects of mediated communication, in terms of how we mediate identity
and culture (chapter 10).

Our final section contains issues and contexts of intercultural communication, starting
with the impacts of globalization, especially on media (chapter 11), then moving to cross-
cultural adaptation and intercultural communication competence (chapter 12), intercul-
tural relations, conflict, and negotiation (chapter 13), political communication (chapter
14), and finally the organizational context (chapter 15).
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The order is intended to be flexible for the instructor. As we have used drafts of this text
in our own teaching, we find that, after the foundational chapters, each chapter stands on
its own; we can choose the chapters that best meet our needs, for example, with a special
unit on media (or leaving media out), or skipping over the section on personal relation-
ships. We encourage the student reading this preface to start each chapter you read by look-
ing at the objectives at the top of each chapter—those are things that we, the authors, felt
were most important as we wrote. Then read the discussion questions at the end. As you
read, start with an understanding of the larger structure and bolded terms in the chapter,
before you try to learn specific details.

In each area, there are areas for practical applications of culture to work and school, ways
in which knowledge of culture will teach us about ourselves and give us more freedom over
our choices, and aspects that will allow us to be more effective and engaged citizens in our
communities.

Chau, J. (March 15, 2012). Millennials are more “Generation Me"“ than “Generation We,” study finds.
The Chronicle of Higher Education. Retrieved April 11, 2013, at http://chronicle.com/article/
Millennials-Are-More/131175/.

Dalton, R. J. (2009). The good citizen: How a younger generation is reshaping American politics
(rev. ed.). Washington, DC: CQ Press.

Volunteering/Community Service (2010). CIRCLE: The Center for Information & Research on Civic
Learning and Engagement. Retrieved April 11, 2013, at http://www.civicyouth.org/quick-facts/
volunteeringcommunity-service/.

Volunteering and civic life in America, 2012. (27 Nov, 2012). The Federal Agency for Service and
Volunteering. Accessed January 31, 2013, at http://www.volunteeringinamerica.gov/index.cfm.
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This text has a comprehensive companion website which features the following resources
for instructors:
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> Testbank, containing problems for each chapter, along with answers
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Chapter opening page Each chapter opens with a list
of the main chapter objectives and the chapter table of
contents.

L 1 Pattires Messges
Discussion questions

school

1 How do you attempt to create identification with others? In social ettings? At work? At
i you?

2 Make a list of three public figures you admire. What thetorical tradition (or traditions)
helps to explain how these individuals relte to audiences? What rhetorical tradition
guides what these individuals say and do?

3 Whats the presence of vernacular terms and meanings on Facebook? On YouTube?

P issue? How did you
build the relationship? What was the outcome?

Action points

1 In 2010, members of the Iroquois lacrosse team were denied travel to England to com-
pete in the lacrose world hamplonships. To rspet the soveregny ofthei naive

US. passports. Yet

duetonew rulc& by Homeland Sccurity, the S, and England rquired tht team mem-
bers have W

2 Conducta ng]e search for Mount Graham, Why is this a unique location for Native
Americans, scientists, and environmentalists? What current actions are underway to
esist development of this area?

Pickalocal paper How can you
sl the local advertsements rom the chain or o natonal advertisements? Do the local
¥

For more information

Hagan, M.A. (2006). Cul inthe 0
InM.P.Orbe, B, Allen, & LA. Fl

Eds
193-123). Washingt

Assaciation,

T W Won, . T, (6. (11N v nthe st o
‘Cambridge: Harvard Universty Pres

Neser, M. Q107 Mao Zeio: A potcaland nlctul porri Cambride: ol

Communication, 2, 44-65.
Shi, Y. (2008) “coagulate
politics” Commanication and Critial:Cultural Studies, 5, 363-352
Sorrells, K., & Nakagawa, G. (2008). Intercultural communication praxis and the struggle
e social responsibility and socia justie. 1n O. Swartz, (Ed.), Transformative
17-43).

Leicester, UK: Troubador Press.
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End-of-chapter pedagogy Each chapter ends with a summary, a listing of the key terms in the chapter; discussion questions, action
points, details of further resources under the heading “For More Information,” and references.
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Wallace Schmidt and his colleagues (2007) summarize a three-phase intercultural
conflct negotiation model. I the background phase, parties undertake essential pan-
ning for the negotiaton sesson. This includes anayzing onés own poston in the process
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tion that comprised the conflict negotiation process. The process tself and the outcomes
evaluated to see whether expectations were surpassed or fell short of predetermined.
goals. This pi ture of future d whether or not there is
polential for more business partnerships.
f course, an internationalfinterculural negotiation is never an event, it s always a
Inaddition to nego-

tiations, mediation and arbitration are two other methods used in conflct reconcilation.
ediators are neutral third partics that try to resolve disputes with reason and compro-
‘mise instead of more aggressive measures. They have no power to impose a decision upon

diated,
the two conflingpates e reched gt or voluntarly agreed 0 have 8 umd

P
medtosof vaios st 20 o part of Sub-Saharan African culture, not only in
the butal yetanother

P rbit neutral,
bjecti

on the partis in conflict (Schmidt ef al, 2007).
thered

Culture

Glossary

U ——— [P —
ol o et s e o b, o il
Acabtaraton: A .
2 b
e gogpophce pacs Al (wihdrveing) A sondictsppesach
Ao, Rty bt e e sas g hch el pofe sty et
et
vt e, The g o e <o, Ceairmtuton of o s
At
g s e e e march
Apmey
pemicte dicon [rrmermy o sy g sm—
Parud y
e g B b A rpotbess by abrepckogo Kesh
——
Apprecatians e
e by el
Arbrater. A vk, e, thied paty ek
snaion prosermod e bt of bim comsction betees e o more oo g
Tiay
e i Aot o it b, serd e, e, s e o e
= ey
e -5 e saad
et bt i e g ines smmpllts
tarrn as ruenghibons, frieneh, .
amothor, that r
iy of g o e bt which e

Bl o o el (4. i i, b B R, B B, M sbomas, Al s,
[ R ———

Pubidd S0y bk Wiy

1

s

Key terms and glossary Key terms are introduced in bold and clearly defined both in the text and in a complete glossary at the

end of the book.
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Search an online speech bank for 2 specch from someone in a country or co-culture besides your
own.Thinlc about the content of the spech and how the speaker ries to persuade the audience.
Do you see evidence of the types of rhetorical traditions represented here? How is the speech
diferent in style, structure, and type of argument than the rhetorical tradition in your own
country?

There are different speech databases to choose from. For example, httpthespeechsitecom
contains transeripts of speeches from Malcolm X, Aung San Suu Ky, and Sadalo Ogata, s well as
student speeches from several countries. hetpamericanrhetoric.com has text, audio,or visual
reproduction of more than 5000 speeches; s databank, which lsts speakers alphabetically,
provides links to speeches by Elic Wiesel, Dmitry Medvevev, Rev. Al Sharpton, Coretta Scotc King,

fother Theress, SwamiVi

and many
specificaly focuses on world social issues; s “speeches" lnk (httpilwwwblatantworld comispeeches.
hemi) gives access to speeches from different parts of the world. Or you might find other databases
that give speeches of a particular speaker, such as Martin Luther King, Jr. (hetpiiwww.mikonline.net/
speeches.htmi)

Vernacular rhetoric: How does everyday
communication seek to persuade?

Whilean textin

to locally produced meanings; that is, speech that has been adapted to audiences to elicit
persuasion or cooperation by taking the form of the everyday communication of the

bjects” (Caae &
Delgado, 2004, p. ). Since local meanings ofen function persuasively 1o mediate
relstionhip between marginlized snd domiant communites,ve ko s the e
vernacular rhetori

Vernacular rhetoric in Africa

In the early 20005, the Feminist International Radio Endeavor (FIRE) expanded its
South American operations to Sub-Saharan Africa. The goal of FIRE was to facilitate
community radio broadcasting that centered on women's voices and women's ssues
(Gatua et . 2000). Through a variety of means,including audiotapes, or recorded con-
tent, and the Internet, FIRE created programming for tens of thousands of women and
their familics

“The programs created by FIRE contained many vernacular elements In countries such
as Kenya, Nigeria, Uganda, Burundi, and Congo, FIRE used community radio to promote
local ssues in locally understood ways. Radio in Africa remains an affordable, accessible,
and versaile ommunicaton medium, First, FIRE sponsored workshops 0 i women
journalists. Many Afric -pendent media, only

Chapter hetorc I

1911, The early inspiration for the movement came from the Mexican Revolution. The
both Spanish and English

»l
and could be capied and delivered to many workers and politicians. The plan stated that
theworkes were el to undamental ban ights that the worker belisf s God
would ensure thei hey th

Jensen, 1994
Without doubt, Cesar Chavez was influenced by the carly labor leaders, and peace

i d Mart King, . H
dition of 1 a the

farmyworkers whose trust he needed.

Break it down

My colege campuses e scden. ocpanizacons ha e e wl\nu\ activism or
nicor

around the worid (Amnesty International), or encouraging vegetarianism. Or you migh find

LatinafLatino, Deaf, GBLT, o other identity groups.

ol

1 Do the style, form, and content of the message.
(that i, the rhecorical ) seem 2 i such a
group waned recommendations, what recommendations would you make for more effective

messages?

Native American tradition: Rooted in nature

ible’ 012,p. 134). When enacted,
he present to the
times for the beginning and ending of events. The people and the event itself—rather than

of linear and exact time. Whenever we expect punctuality o when we say that we've “moved
beyondoroten v someting,w e cactingh e roionf e ().

4 proposed astronomical observatory on Mount Graham (Carbaugh & Wl 2000, The
four tribes of the

fo
thatit

show reverence was not to speak about it. The belief was that the time-tested sacredness of
the space was self-cvident and beyond argament.

On the net This feature provides students with an Brealc it down These exercises encourage students to
activity based on visiting a website that ties into the text engage in civic action and apply their knowledge to the
discussion. world at large.
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‘music was that the lyics centered on messages of anti-materialism, anarchy, freedom from
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an expression of engagement among a particular youth xdenmy in working clas Bian, i
race identities

What do you think? View Afro-Punk aret James Spooner’ fim (i
iopunlecomageiopuniche-movi), What are some o the reasons that Black youth

Youth encounter from Whites, Blacks, and society as a whole? How does their decision
to lay clim to and prochim their identity as punks reveal this to be an identiy politics
“move?” Overall,what are the identity experiences of Afro-Purks?

Figure 5.3 James Spoones;
Toronto, September 10, 2007.
Source:Scott Gres/Gety
Images.

What do you think? These boxes ask the reader to
think critically on an issue or examine their own opinions

on a subject.

Walk through

3WNLIND dod

Parttres Messpes

‘The FIRE-trained journalists are aware of community issues, and know how to create
independent cotent for local mdia Scond, the progrm conens s ey
issues

et and Bl may b most mportant. At e e literacy and general educaion

e o local dialects.
'UNESCO estimates that and on
e continent. FIRE recorded programs n the diaectof the communiy as opposed o a
“standard” dialect. This ensured that a maximum number of lsteners would be able to
understand the information delivered (Gatua et al. 2000),

A second example of vernacular rhetoric in Africa i the Knowledge Center project in
Ihiala, Nigeria (Ha et al. 2008). This project provided free Internet service to the people of
Ihiala. A special website was established that allowed farmers to share information with

local

each other. Th the website to be
Knowledge of s
via places, people and understood.

3

FIRE and the Knowledge Center engaged in vernacular rhetoric as they empowered

communities to respond to self-identified prioriies. Further, the commanity members
d

P
grow better craps, in their own dialect and with well-understood community meanings.
kE

cities and urban areas to the neglect of smaller and remote villages.

With its Creole imagery, King Cakes and Krewes, Mardi Gras is a el that is trly dencifed with
New Orleans (Fgure 93). Mardi Gras is an example of a veracuar celebraton. What vermaculr
celebrations surround you

Figure 9.3 Mard
Grasisalocal
celebraton on the
eve of the Chistan
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Pop culture This feature uses examples from the media

and pop

culture as jumping off points for the reader to

apply their knowledge.






Foundations

A rationale for studying intercultural communication
Why should we know about other cultures? 3

Action, ethics, and research
How can | make a difference? 24

Origins

Where does our “culture” come from? 47

f you try to build a structure of some sort, you know that you need certain materials to

make it—bricks, wood, plastic, metal—and some plan for the structure—a blueprint. As

you consider these things, you will need to think of how the building will be used. Will it

be a restaurant? A bank? A hockey rink? But before you lay the first brick, you must make
sure that your building is on firm footing: you need a good foundation.

In the same way, we will soon describe the things that make up intercultural communi-
cation (part two), the ways we use it (part three), and the different functions we can use
it for (part four). We provided a general road map to the book at the end of the Preface.
But before we do any of that, we need to lay a groundwork—a foundation—of some basic
principles. That is the purpose of the first part of the book.

In chapter 1, we provide a rationale for studying intercultural communication. Many
companies and students no longer require a reason for studying intercultural communica-
tion, as the need for skills in this area are part of conventional wisdom. Still, you may find
the facts in the section interesting, and as you talk to future employers of your skills in
intercultural communication, some of them may still need convincing of the need to con-
sider culture. Even though there are many benefits of studying intercultural communica-
tion, there are also some limitations, which we also address. Finally, we speak briefly about
the history of the study of intercultural communication. We speak of it because it gives us
context for what we study, and context is important to understanding what we do and why
we do it. We treat it briefly, as we want to keep our focus primarily practical.

Chapter 2 introduces what we feel are the most important principles for practicing and
researching intercultural communication. We could, here, discuss what it means to be a

Intercultural Communication for Everyday Life, First Edition. John R. Baldwin, Robin R. Means Coleman, Alberto Gonzilez,

and Suchitra Shenoy-Packer.
© 2014 John R. Baldwin, Robin R. Means Coleman, Alberto Gonzalez, and Suchitra Shenoy-Packer.
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“competent” communicator across cultures, but we need to know more about sending and
receiving messages first. It is important that we be aware of what it means to be ethical in
our communication, so we discuss different ethical approaches in depth. It is an ethical
position by the authors that leads us to feel that communication—and intercultural com-
munication especially—should be related to civic and political action, so we introduce these
terms and their relationship to intercultural communication. Finally, as much of what we
understand about culture involves research of some sort, we introduce different ways of
seeing the world as they relate to studying culture and communication.

Finally, in chapter 3, we are ready to introduce a definition of culture; but we notice that
defining culture is not that easy, because people from different disciplines often see culture
in different and opposing ways. We discuss some of these ways and provide our own tenta-
tive definition. We describe some of the key components of culture, such as values, norms,
and beliefs, and then provide a model to help explain the influences that might be present,
to greater or lesser degrees, in any communication, but especially in intercultural or inter-
group communication.

With these foundations—a reason to study culture and communication, an understanding
of ethical communication and civic engagement, and an view of the nature of culture—we
will be able to look more closely at the components that impact the creation and interpreta-
tion of messages between and within cultures.
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A rationale for studying intercultural
communication: VWhy should we know
about other cultures!

Chapter objectives

After this chapter, you should be able to: Building a rationale:Why do we need to
know about intercultural communication?

—> Provide several reasons,
with evidence, as to why it is The history and focus of intercultural

important to study intercultural communication: Where did we come from?

communication

—> Describe possible limitations of
studying intercultural
communication

—> Summarize briefly the history
of intercultural communication
as a field of research

Intercultural Communication for Everyday Life, First Edition. John R. Baldwin, Robin R. Means Coleman, Alberto Gonzilez,
and Suchitra Shenoy-Packer.
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Figure I.1 International workers cooperate after
the Japanese Tsunami of 201 |.What role could
you have in international cooperation to solve
world problems?

Source: YONHAP/EPA.
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n 1994, a tsunami hit countries in the Indian Ocean, triggered by an earthquake measuring

9.1 on the Richter scale—the power of about 23,000 atomic bombs (National Geographic

News, 2005). The tsunami destroyed whole cities and vast tracts of farmland and made

many formerly occupied islands uninhabitable. It killed more than 225,000 people in
countries including Indonesia, India, Sri Lanka, Thailand, and the Maldives (Brunner,
2007). The World Bank Fact Sheet (Tsunami recovery in Indonesia, Dec, 2006) listed the
need for 80-100,000 homes and noted the destruction of more than 2000 schools and 100
health facilities. The World Bank enlisted the help of 15 nations and international agencies
(the World Bank, the Asian Development Bank, and the European Commission) to help
with the repair and restoration of the region (Aceh Post-Tsunami Reconstruction, 2006).
Many such disasters have occurred since, including the 2011 earthquake and resulting
tsunami in Japan (see Figure 1.1).

In this story, we see a major international crisis that required multicultural and
multinational cooperation. While this case reflects an obvious need for intercultural com-
munication, individuals can also benefit from such an education, even if they never travel
outside of their hometown. Many students around the world today are re-investing in their
community, with a sense of social responsibility that surpasses that of their parents. Many
readers of this book are members of that generation, but even those of different ages may
find themselves increasingly aware of the world around them. In this chapter, we highlight
the importance of understanding intercultural communication. We then turn our attention
to the reasons that we should bring that understanding back to the communities—local,
regional, and world—in which we live.




Chapter | A rationale for studying intercultural communication:Why should we know about other cultures?

Building a rationale:Why do we need to know
about intercultural communication?

Many university researchers, journalists, business leaders, civic leaders, and bloggers
around the world have begun to call our attention to the need to understand cultures and
intercultural communication. Whereas at one time, one had to justify the need for an
organization or individual to study other cultures, in today’s globalized world such a need
seems simply to be assumed. The reasons and benefits of studying intercultural communi-
cation are broad, from personal growth to community investment to financial incentives.
We review these and other motives here.

But before we begin, we should probably define some key terms. Each of these is com-
plex, and we will discuss them in more detail in chapter 3. We will define culture simply as
the way of life of a group of people, including symbols, values, behaviors, artifacts, and
other shared aspects. Culture continually evolves as people share messages, and, often, it is
the result of struggle between different groups who share different perspectives, interests,
and power relationships (Hecht et al., 2006). For our purposes, communication is the
process of creating and sending symbolic behavior, and the interpretation of behavior
between people. And intercultural communication occurs when culture impacts the
communication between two or more people enough to make a difference. This differs
from international communication, which focuses on media systems. Communication
between diplomats and international politicians is intercultural, but this is a special type of
communication as the communicators represent not only their own interests, but also those
of larger organizations or nations. This last form of communication might take place for
economic advancement or for the addressing of world problems. UNESCO, in its 2009
World Report executive summary, highlights the need for dialogue across many areas of
social and global development. In its closing recommendations, it advocates the develop-
ment of guidelines for cross-cultural dialogue, the creation and distribution of audio-visual
(mediated) materials that are culturally sensitive, the promotion of (cross-cultural) media
literacy, the development of minority-majority member dialogues within national cultures,
and the creation of “real and virtual forums” for the development of “cultural intelligence”
in the business and marketing world (UNESCO, 2009, p. 35). In fact, the name of the
UNESCO report involves “cultural diversity” and “intercultural dialogue” But as we shall
see, addressing global problems is only one reason to study intercultural communication.

Many students live in the here and now—the world of room- or apartment-mates, school
or sports organizations, and jobs. Our first motive has to do with the benefit to you, as a
person, of learning about other cultures. While there are many personal benefits in learning
about other cultures, we will focus on three: worldmindedness, self-awareness, and per-
sonal empowerment.

First, learning about cultures and intercultural communication can simply help us
better understand others in the world. Bradford J" Hall (2003) lists “freedom from
ignorance” as one of the benefits of studying intercultural communication (p. 22).
Knowing about other cultures helps us to be more responsible employees, travelers,
consumers and producers of media, and world citizens, bringing to each interaction
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an increased awareness of others and competence. Hall states, “As we are freed from
ignorance and negative attributions, we are able to build better relationships. . . with a
wide variety of people” (p. 22). Communication and contact over time can bring us, in
both our face-to-face and socially mediated interactions, from a state of ethnocentrism,
where we feel that our way is best, to a state where we see the value in the perspectives
and ways of living of others. The greatest benefit will come from both education and
contact, as these can help us to appreciate cultural difference within our own nation and
across borders (see chapter 5).

As we learn more about other cultures, we also learn more about our own cultures and
about ourselves. The more people study other languages, the more they learn about their
own language; much the same is true when studying cultures. If you grow up in a culture
that makes arguments through deductive, linear logic (“If A is true, and B is true, then
C must be true”), you may never be aware of that approach to argumentation until you
study or live in a culture in which one makes an argument through an extended, even
circular story.

Finally, knowledge of and extended experience with other cultures make us more flexible
as individuals. Young Yun Kim and Brent Ruben (1988) suggest that learning new cultures
gives us new ways to think, feel, and act. We might, over time, become “intercultural
persons,” able to move freely between cultures, or at least understand different cultural
perspectives more easily. This knowledge makes us aware that the things that we always
took for granted as simply fact, or “natural,” are, in fact, cultural. We realize that what we
always thought was friendship, success, beauty, family, or democracy is in fact something
that our culture has defined for us, and often such forces are not simply the neutral flowing
of culture from one construction of beauty to another, but are manipulated by corporations,
advertisers, politicians, and citizens who benefit from particular views of the world.
Knowledge of cultures gives us the agency to choose between different ways of being a
friend or being successful. It “gives us a broader view of our own lives and the problems we
face” (Hall, 2003, p. 22), even if our choices are constrained by social, political, and economic
circumstances.

We are not simply isolated individuals—we live in contact with others, and we have respon-
sibility to live together peaceably and ethically (see chapter 2). But, as Marshall McLuhan’s
(1962) metaphor of the Global Village illustrates, our communities become more intercon-
nected because of increased technology, media, and ease of travel. In addition, more and
more people share this planet with its limited space and resources. As well, a complex web
of changing labor relations, social policies, tribal and international conflicts, religious
fervor, and other things lead to an increase in social problems. Some of these come from the
growing stress on the environment brought about by an increase both of people and of
industry. As we face global environmental change (and debate the causes of that change),
there is an increased need for global discussion among leaders for policies that are equitable
to nations and that can seek to preserve and improve the environment. One such effort was
the Kyoto Protocol (2012), an initiative by the United Nations Framework Convention on
Climate Change, aimed at encouraging 37 industrialized nations to work more actively to
reduce greenhouse gases.
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The UN Framework Convention on Climate Change lists 191 nations that have ratified the Kyoto
Protocol, established in 1997 to reduce greenhouse emissions: http://unfccc.int/kyoto_protocol/status_
of_ratification/items/2613.php. Is your nation among those that have ratified it? Go onto websites
such as http://lwww.guardian.co.uk/news/datablog/201 I/jan/3 | Iworld-carbon-dioxide-emissions-country-
data-co2 or http://lwww.carbonplanet.com/country_emissions to see where your country ranks in total
and per capita emissions.What are some of the reasons that some of the countries with the
highest production of greenhouse gases might not ratify an agreement such as the Kyoto Protocol?
What are the implications for such choices for citizens of the countries involved?

Of course, the environment is only one of the issues that demand global cooperation.
A global population clock (Current world population, n.d.) gives the population of the
world, at the writing of this paragraph, as 7,109,925,897. According to the World Bank
(2013), about 20% of those live in poverty (defined here as less than $U.S. 1.25 income per
person per day), or 1.22 billion in 2010. Although it is good news that poverty is down from
43% of the earth’s population in 1990, poverty still remains a pressing problem. But how we
address it requires a “dialogic” approach (Martin, et al., 2002), in which we talk with people
within the situation to understand their own view of poverty and how to address it (see
chapter 2). A UNESCO World Report (2009) advises, “Cultural perspectives shape how
poverty is understood and experienced” (p. 25). Developmental approaches must take into
account local cultural perspectives to be successful. This holds true for issues such as human
trafficking, drug trafficking, child soldiers, violence against women, and the search for
cures for illnesses such as HIV/AIDS, cancer, or heart disease.

In addition to social issues, wars and armed conflicts are occurring throughout the world.
One website, Wars in the World (2012) outlines “hotspots” involving 61 different nations
and 313 militias and separatist groups. In many cases, struggles are not armed, but are bat-
tled over prestige, social status, and social capital within nations, as groups strive to gain
recognition and equal opportunity within their own countries, from the Roma in Hungary
and other European nations to the Ainu of Japan. This includes struggles for equality for
groups of different races, sexes, sexual orientations, and religious affiliations. Some might
include within this discussion social class inequalities. For example, Global Finance’s online
magazine (Global Finance, n.d.) ranks counties based on how great the difference is between
poorest and richest families, with Chile, Turkey, Mexico, and the United States being at the
unequal end of the spectrum, and Slovenia, Denmark, and Norway having the most equality
in incomes. Difference in worker pay may be another indicator of inequality. A popular
Internet image (see Figure 1.2) points out supposed disparity among CEOs and average
employees in certain countries. However, a Tampa Bay Times online news article links to
reports that show that the U.S. figure has no basis in research (Tampa Bay Times, 2012). The
article cites several reputable organizations like the Institute for Policy Studies and the
Economic Policy Institute to note that the current ratio is probably only somewhere between
185 to 1 and 325 to 1. Such discrepancies led to the 2011 Occupy Wall Street movement
and the protest for economic justice for the “99%.” U.S. American CEOs don’t consider the
contrast to worker pay or even to their cross-national peers, to be important. Rather, they
consider their pay comparable to peers in other high-producing industries.


http://unfccc.int/kyoto_protocol/status_of_ratification/items/2613.php
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Figure 1.2 This Internet image suggests a greater disparity in pay between senior employees
and average workers in some nations than others. However, some research suggests the figures
may be exaggerated. What are the benefits or issues of having extremely highly paid CEOs?
Source: Tampa Bay Times, 2012.

Ratio of pay
Country CEO: Average worker
Japan 1.1
Germany 2.1
France [5.1
Italy 20.1
Canada 20.1
South Africa 211
Britain 22.1
Mexico 47.1
Venezuela 50.1
United States 475.1

Even though movements like Occupy Wall Street claim economic injustice, in part, at the
hands of big business, we could not exist without corporations, and they have made contri-
butions to societies worldwide. Most students work for some organization at some point in
their lives, and it is the business context that provides our next motive for the study of inter-
cultural communication. An E-How Money Internet site (Nelson, n.d.) suggests corporate
profitability as the first motive for knowing how to communicate well across cultures. The
article cites Wal-Mart’s failed $US 1 billion expansion to Germany, led by an American
manager who sought to import American practices and clerk-customer relations that just
did not make sense in Germany. The company eventually withdrew from Germany.

It should come as no surprise to us that such difficulties would occur, with an ever-
expanding and ever-more-interconnected international economy. Multinational corporations
continue to grow, constituting an ever-increasing piece of the world economy. Several writers
have argued that some multinational corporations (MNCs), such as Wal-Mart, Exxon Mobil,
General Motors, and British Petroleum (BP), surpass many nations when comparing company
revenues to gross domestic product (de Grauwe & Camerman, 2002). The International Trade
Administration, in the United States, reports that manufactured exports support six million
jobs, or nearly one out of five manufacturing jobs in the United States (Ward, 2009). Such
statistics represent trends around the world. A joint study by the International Labour Office
and the World Trade Organization reports that in the mid-1980s, 30% of world GDP was
related to global trade; that figure had risen to 60% of world GDP by 2007.

Both the OECD and current CEOs (in an interview study of 1500 CEOs worldwide by an
IBM “CEO Study”) see a coming shift in global economic power from developed nations to
developing nations (Radjou & Kalpa, 6 Aug, 2010). This is evidenced by world events, such as
when the nation island of Samoa changed time zones from one side of the dateline to the other,
skipping Friday, December 30, 2011, altogether. This changed its alignment from the United



